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Positive Youth Development in the Military Teen Resilience Program 
Brianne Renae Johnson 





This paper explores a program for military teens in the Midwest and how the program supports 
positive youth development (PYD) theory, which is made up of positive experiences, 
relationships, and environments.  Research is provided on military youth and how they are at an 
increased risk for toxic stress, as compared to civilians, during adolescence which is a sensitive 
period for brain development.  Resiliency competencies and skills are highly promoted in the 
military through Master Resiliency Training (MRT), which is based on the Army’s Resiliency 
Framework, and it is the basis for the Teen Resiliency program (TRP) that will be discussed.  
Outcome-based recreational programming is used as a tool for educating youth involved in the 
TRP and the activities are planned by a Youth Council where youth get to voice their opinions 
and feelings throughout the program.  Resiliency is a part of the framework for PYD and all 
youth would benefit from learning these skills during adolescence so that they can positively deal 
with stress and adverse situations.   













In 2018, 42% of military personnel had children and there were 1.76 million military 
children in the U.S.  Some military youth experience unique stressors that civilians do not, such 
as having a parent deployed, moving overseas or across the country, or living on a military base.  
These are some of the many situations that can possibly contribute to military youth becoming 
at-risk.  The “2017 Spouses Survey” (Military One Source, 2020) indicates that in the past 12 
months since one parent was deployed, 30% of children encountered behavior problems at 
school; 30% had decreased academic performance; 49% had behavior problems at home; and 
63% had increased fear or anxiety.  These statistics indicate that parental deployment can have a 
large impact on military youth.   
Due to the statistics of risks that military personnel and their families face, ‘resilience’ is 
a large focus of discussion and educational programming for both adults and youth.  There is a 
military base in the Midwest that started a program in 2018, called the Teen Resilience Program 
(TRP). It is specifically designed for military and civilian youth in grades six through 12th (ages 
11 – 18), to enable them to perform better in stressful situations, thrive in the military lifestyle, 
cope with adversity, and achieve academically, socially, and in extracurricular activities.  This 
program increases resiliency skills in youth by providing leadership and service-learning 
opportunities, skill building, sense of community, and increased participation in other Child and 
Youth Services programs which therefore ideally decrease the likelihood of these youth 
engaging in risky behavior.  Youth participants receive research-based training on resilience (the 
same resiliency skills that soldiers learn) by participating in fun and engaging activities that offer 
them the ability to practice, apply, and demonstrate resiliency skills through experiential 
learning.  Resiliency programs are crucial for military youth, as there are increased stressors 
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among many. According to Richardson, Mallette, O’Neal, and Mancini (2016), “When potential 
stressors are present, young adolescents who participate in military-sponsored activities or 
programs may not be as likely to experience negative mental health outcomes as youth with 
similar military related stressors who are not participating in programming” (p. 5).   
Resiliency 
According to Bernard (1991), “We are all born with innate resiliency, with the capacity to 
develop the traits commonly found in resilient survivors: social competence (responsiveness, 
cultural flexibility, empathy, caring, communication skills, and a sense of humor); problem-
solving (planning, help-seeking, critical and creative thinking); autonomy (sense of identity, self-
efficacy, self-awareness, task-mastery, and adaptive distancing from negative messages and 
conditions); and a sense of purpose and belief in a bright future (goal direction, educational 
aspirations, optimism, faith, and spiritual connectedness)” (p. 16). Youth development programs 
play an important role in helping youth to develop these traits by offering safe environments, 
positive role-models, and quality educational systems.   
The Child and Youth Services division offers many such programs for military youth that 
help them to develop positively, and the TRP strives to have great outcomes for youth.   My 
internship was with the TRP, and my internship supervisor was the School Liaison Officer.  I 
began assisting with the Teen Resilience program in January and finished in May of 2020.  My 
main objective was to learn about how positive youth development (PYD) theory and the 
resiliency framework are supported and evidenced in the Teen Resilience program and even 
more specifically on why learning resiliency skills/traits are important for all youth, including 
military youth.  
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Listed below are the initial general goals that I set with my internship supervisor (numbered), 
as well as what I ended up doing a little differently (lettered), since the internship changed a little 
due to the COVID-19 pandemic: 
1. Attend bi-weekly meetings with the Youth Council and Teen Resiliency group 
(a) Facilitate youth-led meetings with an adult as the ‘guide on the side’ 
2. Plan the Teen Resiliency Lock-In  
(a) Develop promotional material 
(b) Develop agenda 
3. MRT (Master Resiliency Training) manual research and learning 
4. Plan and develop learning activities and programming  
(a) Organize outcome-based recreational activities 
(b) Organize a virtual fun run for youth during COVID-19  
5. Familiarize myself with the Teen Resiliency program curriculum  
Literature Review 
Stress and Brain Development in Youth 
Through my research on the topic during and before my internship, I discovered that 
resiliency needs to be accomplished in order to battle stress, namely toxic stress.  Not all stress is 
negative, as there are different kinds of stressors, including positive (or good) and tolerable 
stress, in addition to toxic stress (Toxic Stress, 2018).  Both positive and tolerable stress can 
improve brain development because learning how to cope with stress can have a positive 
outcome.  For example, the pressure of having to take a test for school could be considered 
positive stress, which can be beneficial if the individual studied and appropriately prepared for 
the test because they have a high probability of doing well on the test.   
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Typically, internal stressors are positive and tolerable, because they can be controlled.  
Positive, or good, stress is short-lived and can lead to healthy self-esteem and good impulse 
control and decision-making capability, all functions of healthy brain architecture (McEwen et 
al., 2016).  Tolerable stress is offset by supportive relationships.  So, the individual with healthy 
brain architecture is able to cope, often with the aid of family, friends, and other individuals who 
provide support (McEwen et al., 2016).  Dealing with these types of stress in a positive way 
improves brain architecture.  
However, “The constant activation of the body’s stress response systems due to chronic 
or traumatic experiences in the absence of caring, stable relationships with adults, especially 
during sensitive periods of early development, can be toxic to brain architecture and other 
developing organ systems” (Toxic Stress, 2018, p. 1).  It is not healthy to be continually exposed 
to any kind of stress and being exposed to toxic stress is negative for brain development.  
According to Bucci, Marques, Oh, and Harris (2016), “Toxic stress represents the maladaptive 
and chronically dysregulated stress response that occurs in relation to prolonged or severe early 
life adversity” (p. 49).  This kind of stress has an extremely negative impact and requires 
resiliency in order to be overcome (Toxic Stress, 2018). 
 During adolescence, there are ‘windows of plasticity’ where youths’ brains are more 
pliable and sensitive to learning, which means that they are able to absorb a lot during this time.  
Youth who experience toxic stress during these sensitive periods of brain development can be 
severely damaged.  The pre-frontal cortex (brain) undergoes dramatic development in early 
adolescence and it peaks in late adolescence (a few years later for boys).  The pre-frontal cortex 
is the part of the brain that controls decision making, planning, inhibiting inappropriate behavior, 
social interaction, and self-awareness – all factors contribute to one’s ability to be resilient 
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(Blakemore, n.d.).  When youth are experiencing toxic stress, various parts of their brain are 
activated to react to the environmental threat.   
A survival instinct can take over while a youth is experiencing toxic stress, which can 
cause youth to either ‘fight or flight’.  When youth are forced to continually use their survival 
instincts, they are strengthening the ‘amygdala’ in their brain, instead of the pre-frontal cortex. 
According to Albert, Chein, and Steinberg (2013), the amygdala is associated with emotions, 
impulses, aggression and instinctive behavior. The pre-frontal cortex is still developing in teens, 
so they often use the amygdala to respond to stress. 
The part of the brain that needs to be strengthened and developed during youthhood is the 
‘pre-frontal cortex’ (responsible for executive function and cognition).  The brain works just like 
any other muscle in the body, wherein the part of the brain that you are using the most gets the 
strongest and the parts that you are using the least get weaker (or, at least, is not developing as 
well).  If a youth is faced with prolonged toxic stress their development will decline, both 
physically and mentally; this is why the early development of resiliency skills are so important to 
all youth. 
Resiliency Skills are Important for all Youth 
Every youth would benefit by learning resiliency characteristics and the many resiliency 
skills that will be discussed throughout this paper.  Not only do resiliency skills help youth to 
know how to effectively deal with various types of stress, but they also help youth to make good 
decisions and overcome peer pressure, in addition to learning how to regulate their emotional 
response.  Although there are varying definitions and explanations of the word ‘resiliency’, 
understanding in the more esoteric characteristics, such as: “Having a sense of “atman” (true 
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self); developing “kokoro” (heart), also known as “indomitable fighting spirit”; and being able to 
cultivate “chi” (the Chinese word for internal energy)” (Bell, 2001). 
These characteristics are achieved when a youth is resilient.  In order to find one’s ‘true 
self’, develop ‘heart’, and cultivate ‘energy’, one must experience stress and adversity (Bell, 
2001).  Youth who know how to handle stress in a positive way are going to have positive results 
(be resilient), and those who handle it in a negative way will not have a good outcome.  For 
example, “If you lack resilience, you might dwell on problems, feel victimized, become 
overwhelmed or turn to unhealthy coping mechanisms, such as substance abuse” (Resiliency: 
Build Skills to Endure Hardship, 2020, p. 1).  
Resiliency Skills are Important for Military Youth 
The military life presents young people with many opportunities, but they also face 
stressors that other children do not experience (Easterbrooks, Ginsburg, & Lerner, 2013).  Youth 
whose parents are service members can have a uniquely stressful lifestyle and upbringing, 
compared to civilians.  Military youth are often brought up with periods of time where their 
parent(s) are not present in the home due to their service and many times they move around the 
country to various living locations.  Additionally, “Deployments may lead to increased risk of 
spousal aggression, child behavior symptoms, and child maltreatment” (Strane et al., 2017, p. 1).  
Military youth are commonly exposed to more stressors than civilian youth, although the process 
to become resilient is the same.  According to Easterbrooks et al. (2013), “We believe that the 
processes of resilience operate the same way for military-connected young people as they do in 
the civilian population, although the stresses that military-connected young people face, and the 
contexts in which they face them, may sometimes be unique” (p.100).   
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Military children and youth are given many unique opportunities that contribute to 
building resiliency skills. According to Easterbrooks et al. (2013), “As the wars in Iraq and 
Afghanistan drew more and more service members into combat, the military and civilian groups 
alike rolled out dozens of programs aimed at boosting military youths’ resilience” (p. 99).  The 
‘Comprehensive Soldier and Family Fitness Master Resilience Training’, otherwise known as 
‘MRT’ for adults, was used to develop the Teen Resilience program.  The military does a great 
job at focusing on the importance of resiliency and teaching these skills to service members and 
their families, because, “The military’s mission readiness depends largely on the resilience of 
service members, family members, military units, and communities” (Bowles & Bates, 2010, p. 
383).  The Youth Resilience program competencies focus on the following resiliency traits: self-
awareness; self-regulation; optimism; mental agility; strength of character; and connection.  
These resiliency traits are comparable to the ‘Five C’s of Positive Youth Development’: 
confidence; competence; caring; character; and connection (Geldhof et al., 2015).  These traits 
are important for military, and all youth, to learn in order to battle stress positively.   
Outcome-based Recreational Programming Teaches Resiliency Skills 
There are various ways to teach resiliency skills.  It is important to keep youth intrigued, 
excited, and wanting to learn more.  Youth development programs that encompass recreational 
activities that are intentionally developed to teach a specific outcome, can help facilitate 
opportunities for youth to develop resiliency skills.  It is important to note that recreational 
program activities must be structured specifically with outcome objectives in mind (such as the 
development of resiliency skills) and not just to be entertaining or diversionary in nature (Ellis et 
al., 2001).  For example, organized team building exercises may facilitate learning resiliency 
skills related to trust, communication, or social connection.   
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Recreational programming within military resilience programs promotes positive use of 
leisure time and emotional bonding with family members or peers (Meredith et al., 2011).  
Recreational programming creates and promotes a more relaxed or exciting atmosphere for youth 
when it is organized with an outcome in mind.  “Youth development programs that include 
recreation should include (a) clear program goals based on an understanding of the issues faced 
by the target audience, (b) programs aimed at achieving the goals, (c) an evaluation plan” (Witt 
et al., 1995, p. 27).  The proper use of recreational activities to teach resiliency skills is beneficial 
to youth.   
Deliverables 
First Deliverable: Attend Bi-Weekly Meetings with the Youth Council and the Teen 
Resiliency Group 
I attended bi-weekly meetings with the Youth Council and Teen Resiliency group to 
assist in facilitating youth-led meetings with adults as the ‘guides on the side’.  The meetings 
were held on Tuesdays at 6:00 p.m. at the School Age Center or in the School Liaison’s office.  
One week, the Youth Council (the executive committee) would get together and the next week 
the Teen Resiliency group would meet.  The Teen Resiliency group is a sub-committee of the 
Youth Council.  The youth who participate in the Youth Council and Teen Resiliency group are 
ages 11 to 18, and the majority of them are military youth whose families are stationed in the 
Midwest, however some of the youth are civilians with no military ties.  Many of the teens who 
participate in the Youth Council are participants of the Child and Youth Services’ afterschool 
program that picks up youth at various school districts (within a 60 mile radius) and brings them 
all to the School Age Center on base, after school, every day of the week. 
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The Youth Council meetings I attended consisted of anywhere from 15 to 25 youth (out 
of approximately 60 youth participants), and the Teen Resiliency group meetings consisted of 
approximately eight to 12 youth attendees.  There were two adult guides who attended the 
meetings regularly.  The adults came with pre-thought out ideas for the activities that the youth 
were leading to help guide them through the planning process, although the youth were the 
decision makers.    
Reflection. 
The meetings that I attended were engaging and the energy in the room was always 
positive, as the youth were full of ideas and eager to plan activities.  The environment was safe, 
clean, and very productive to youth programming.  While I think that the Teen Council meetings 
were productive and positive, I also think that they could potentially be even more productive if 
the meetings were structured a little differently.  Although there was an agenda, the meetings 
tended to get off track due to lengthy discussions and lack of youth leadership roles.  The 4-H 
Youth Development program (Volunteer Resources, 2020) believes that the business meeting 
should only be 15 minutes long and that meetings should include a hands-on learning activity or 
presentation, snacks and refreshments, as well as an ice breaker.  The Teen Council would 
benefit by having youth leadership positions, namely one that would run the meetings and 
maintain a timeframe for each agenda item.  I also think that the meetings would benefit by 
having snacks and refreshments, as well as an icebreaker activity.   
Second Deliverable: Plan the Teen Resiliency Lock-In  
During the Youth Council and TRP meetings, the youth planned the Teen Lock In, with 
the assistance of a few adults including myself.  The theme that the youth settled on for the lock-
in was “It Starts with Us”.  They wanted to focus on safeguarding mental health for the lock-in, 
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as April is ‘Mental Health Awareness Month’. The 2020 nationwide theme for Army youth is 
called ‘Operation Megaphone’ where teenagers contact teens on different bases by Skype to 
discuss a hot topic, which is something they planned to implement at the lock in.  They agreed 
that ‘stress management’ would be a topic for discussion that evening, and that they would also 
be painting rocks as inspirational works of art to place in spaces that teens hang out around the 
community.   
I created a promotional flyer (Appendix A) for the Teen Lock In that included the 
themes, ‘It Starts with Us’ and ‘Operation Megaphone’.  I created the flyer using Canva and 
Microsoft Publisher.  There were various drafts created before I was finally able to finish the 
flyer, as the youth and adults had many inputs.  I wanted to create a basic promotional flyer that 
would grab the youth’s attention.  I decided to make the flyer colorful and loud with little print.  
The flyer was posted around the School Age Center and it was emailed out to parents.   
I also helped by putting together the agenda for the Teen Lock-In (Appendix B).  The 
youth came up with the activities and I organized them into time slots that would work.  They 
wanted to have the agenda crammed full with lots of activities, knowing that they may not be 
able to get to all of them.  The youth filled the evening and the following morning with many fun 
activities to get to know each other, opportunities to discuss sensitive topics facing teens and to 
learn about resiliency skills.  Some of the activities they planned included cosmic bowling, 
capture the flag, carnival games, a flashlight tour, and a movie.  It was also planned to have 
Master Resiliency Trainers come speak about resiliency and then in the morning they were going 
to come back and surprise the youth by dressing in their uniform and being ‘Drill Sergeants’, 
waking the kids up early for boot camp.  Since it was going to be a surprise, I did not include it 
in the agenda.  The kids also decided to add a volunteer recognition ceremony to the agenda, to 
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recognize the efforts of the youth who went above and beyond by participating in service 
learning and community service activities throughout the year.   
Reflection. 
It was neat to see the youth team-up and plan the Teen Lock-In collaboratively.  I was 
able to help by pulling their ideas and the theme together to create promotional material, as well 
as a timeline for the activities.  The unfortunate part was that, due to the pandemic, I was not able 
to see if the promotional flyer that I created helped generate interest or if the agenda worked 
well.  I think that the flyer would have generated interest in the lock-in for many youths on the 
base because it would have been sent out electronically via email and the newsletter.  The agenda 
was so full of activities, my assumption is that the youth would not have gotten to participate in 
all of them, however, they stated that they would rather have too many activities planned than 
too little.  Overall, I believe that the Teen Lock-In would have been mostly very fun, but also 
very constructive.   
Third Deliverable: MRT Manual Research and Learning 
As aforementioned, the TRP is based largely on the ‘Comprehensive Soldier and Family 
Fitness Master Resilience Training’ otherwise known as ‘MRT’ for adults.  Participants take part 
in resilience training to enhance their effectiveness and well-being and to develop their 
leadership potential.  This training was created specifically for service members and it was the 
reason behind why the TRP was started.  Not only do participants learn about resilience and the 
competencies that contribute to resilience, but also how to teach others these skills.  The MRT 
program defines a resilient individual as, “One who is willing to take calculated, necessary risks, 
and to capitalize on opportunity” (MRT Version 3.1, 2014, p. 9).  It seems that youth would 
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benefit by learning how to do this, as well, so that’s why the Teen Resilience program was 
created and is based on MRT. 
The MRT training was the first part of the TRP which involves staff, parents, and youth 
completing four learning/training sessions about the Army’s Resiliency Framework.  The 
training is very well organized and is delivered by the School Liaison, along with soldiers and 
staff trained in MRT.  In both the adult and youth trainings, participants are required to work on 
activities both individually and in teams, to brainstorm and learn concepts.  Participants are given 
the opportunity to open up and share with one another their experience(s) with resilience and to 
talk about what they think are the ‘critical ingredients’ of resilience.  During one of the lessons, 
participants write down three words that capture the “Critical Ingredients for Resilience”.  
Participants also work together in groups to determine what strengths, skills, and abilities are 
critical for resilience.  These activities are great for self-identifying the meaning of resilience and 
gaining an understanding of what the MRT program believes is important.  
Through researching the MRT goals and competencies, I learned that the Army values 
emotional regulation, self-reliance, and strong relationships, because they all play a very large 
role in being resilient.  The MRT program teaches both resiliency ‘competencies’ and ‘skills’.  
The competencies and skills fit within the Army values mentioned above.  There are six MRT 
competencies and 14 skills, each of which contribute to building a resilient individual.  Benard 
(1991) defined four specific qualities that are found within resilient youth: social competence, 
problem-solving skills, autonomy and a sense of purpose.  These qualities are found in the 
Army’s Master Resiliency Training (MRT) within the skills and competencies that are defined. 
Firstly, I will touch on the MRT competencies which include: 1) Self-awareness; 2) Self-
regulation; 3) Optimism; 4) Mental Agility; 5) Strengths of Character and 6) Connection (MRT 
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Version 3.1, 2014, p. 7).  The first and second competencies, self-awareness and self-regulation, 
are used to, “Regulate and identify thoughts, impulses, emotions, physiology, and behaviors to 
achieve goals” (MRT Version 3.1, 2014, p. 15).  Another competency, ‘optimism’, focuses on 
fighting negativity bias and identifying what is controllable.  The fourth competency is ‘mental 
agility’, which encourages individuals to flexibly, accurately, and thoroughly (MRT Version 3.1, 
2014).   
All skills that participants learn in the MRT course build resilience by targeting one or 
more of the MRT competencies.  I see them as strategies that may be used to remember how to 
react when faced with adversity.  Generally, the youth would develop problem solving skills 
(mental agility competency) to help them avoid thinking traps, put things in perspective, and 
detect icebergs (large problems ahead).  A skill developed toward the competencies, connection, 
strength of character, and self- regulation/awareness, include being able to identify character 
strengths in self and others and managing your energy positively (impulse control).  The 
competency, optimism, may be developed by putting things in perspective and learning how to 
give effective praise. 
Reflection. 
Although I did not get to participate in MRT, I learned a lot by reading the manual.  I 
think that it is highly beneficial that youth learn resiliency competencies, because encompassing 
them could help them in their decision-making process throughout their lives.  From what I 
observed when working with the youth, they did absorb a multitude of information regarding 
resiliency during the MRT, as competencies were discussed while planning activities.  Due to the 
pandemic and not being able to work closely with them for long enough, I did not get the 
opportunity to witness the youths’ training skills in action.  The youth intentionally planned 
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activities that would allow them to discuss and even use resiliency skills and competencies.  I 
will discuss these activities and how resiliency skills and competencies are integrated in more 
detail, in deliverable four.     
Fourth Deliverable: Plan and Develop Learning Activities and Programming  
The TRP was implemented through experiential learning activities for youth, school, and 
family outreach.  The experiential learning model enables youth to learn by doing, reflecting and 
then applying the knowledge they have learned.  When I began my internship, the youth had 
already put together a general plan of activities for the year that included some of the activities 
they wanted to complete, in order to gain resiliency skills.  Some of the activities that they had 
planned prior to my internship, that I believe could have resulted in learning and/or 
demonstrating resiliency skills, included volunteering at a local animal shelter, a family dinner, 
pool party, family game night, horseback riding, college tour and high ropes course, and a 
zombie run.  Most of the activities that the youth planned were hands-on and experiential.     
 I spent a substantial amount of time exploring fun leadership-focused activities that the 
youth may want to add to their plans.  Some of the youth leadership activities that I offered to 
assist with (or facilitate) included activities from the 4-H Ricochet Youth Leadership Accelerator 
(RYLA) curriculum, Toobeez (teambuilding kit), and Strengthening Families 10-14.  These are 
all leadership/teambuilding/resiliency programs I have had experience with and offered to 
provide, however, they did not come to fruition due to the pandemic.  
One of the activities that I helped the youth put together, however, was a horseback 
riding trip in June, which was something that I was especially excited about doing, because I 
have a background in therapeutic horseback riding and teaching riding lessons to youth.  I have 
witnessed the healing effects that horseback riding can have on individuals, which even includes 
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building resiliency skills.  Any of the six MRT competencies could be achieved or demonstrated 
by working with horses, if the activity is taught by an experienced professional with an outcome-
based mindset.  For example, one may learn to have self-awareness and regulation skills by 
working with horses, because it is very important to be calm, focused, and aware of oneself and 
their surroundings while working around horses.  Strength of character and connection could be 
built by working around horses through gaining skills in trust, motivation, optimism and bravery.   
Outcome-based Recreational Programming 
I also helped by coming up with new activities to add more outcome-based recreational 
programming geared towards gaining resiliency skills (the main outcome) to the summer 
program plan that many of the Teen Council members typically participate in.  It was difficult to 
plan activities for youth this summer, not knowing how things would be different or when the 
restrictions (due to the COVID-19 pandemic) would be lifted.  Subsequently, tentative plans 
were made that included trips to various locations to go roller skating, swimming, hiking, 
kayaking, rock climbing, etc.  As a contingency plan, we planned fun activities that could be 
done on post, such as a movie production class, facility tours, a visit to the museum, and a spin 
class.   
America’s Kids Run Virtual Race 
I assisted with putting together a virtual race for youth.  The race, typically known as the 
‘America’s Kids Run’ (at which the Teen Council was planning to volunteer) was converted into 
a virtual race instead of being cancelled.  I came up with the idea to offer a virtual race bib (I also 
helped design it – Appendix C) that youth could wear while racing to show their support for 
those on the front lines (military and medical professionals).  All youth (military or civilian) 
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were eligible to participate in the virtual race and received a free shirt and medal in the mail.  
There were approximately 106 youth who participated.   
Reflection. 
The activities that were planned were all based on the goal of developing resiliency skills 
and creating positive relationships with other military youth and with adults.  I think the youth 
who participated in TRP would highly benefit from being in the summer program, because it also 
implements resiliency skill-building activities into its plan of activities.  I believe that while 
youth gain resiliency skills through their own life experiences, it is beneficial for youth agencies 
to implement outcome-based recreational programming into their plans for resiliency building, 
so that youth will have more experiential learning opportunities to potentially gain these 
important life skills.  Programs including hands-on learning combined with outcome-based 
recreation activities and strong adult mentorship are the best resiliency programs (Bell, 2001).  I, 
personally, look at resiliency as a whole and I think that there are so many facets to overcoming 
life’s challenges, which all surround resiliency and being a healthy, well-rounded individual. 
Fifth Deliverable: Familiarize Myself with the Teen Resiliency Program Curriculum  
After completing MRT, the TRP transitioned to youth-led meetings focused on planning 
activities and learning opportunities (program of activities) related to resiliency.  It is currently 
the second year that the Teen Resiliency program has been available.  This years’ TRP began in 
September of 2019 and there were approximately 226 teens who participated.  Previously, in 
2018, the program had only 62 participants.  Since the program began in 2018, the Teen 
Resiliency program has generated command and parent support, and teenagers are beginning to 
have discussions about the stressors that they are going through.  Some of the pressures that they 
discussed included schoolwork, social life, sports, etc., combined with the relentless social media 
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culture, solidifying the need for youth to be taught the Army’s Resiliency Framework (through 
MRT).   
Since the TRP is in its second year of development, the ‘curriculum’ is still evolving.  It 
was developed utilizing the MRT program and various PYD programs as a guide (specifically, 4-
H (Illinois Military Kids program) and the Boys and Girls Club of America (BGCA), because the 
after school program (80% of the youth involved in the TRP are also involved in the after school 
program) on base already works together with these PYD programs.  The Illinois 4-H program 
believes in the principles of positive youth development which include belonging, independence, 
generosity, and mastery.  The Illinois 4-H Military Kids Program (IMKP) focuses on, “Building 
resiliency of youth during all phases of the deployment cycle and fostering pride in their family 
members' military service” (Military Focus, 2020, p. 2).  The IMKP values resiliency of youth, 
similarly to the TRP, which gives the youth who are also involved in the afterschool program 
more opportunities to learn about and build resiliency. 
The BGCA believes in an outcome-driven club experience (five key elements for PYD + 
high-yield activities + targeted programs + regular attendance) equals the ‘priority outcomes’ 
(academic success, good character and citizenship and healthy lifestyle; Brunson, et al., 2009, p. 
5).  The BGCA and IMKP are both intended to blend together nicely to add more depth (to help 
youth gain resiliency skills) and shared vision/goals to the TRP.  While there is no one way to 
teach resiliency skills, each of these programs recognize the need and have similar goals for their 
programs.   
TRP evaluation. 
 The goal of the program evaluation was to find out if the participants learned the MRT 
competencies.  The measuring rod used to evaluate learning are questionnaires based on three 
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learning benchmarks, including (a) mental toughness, (b) character strengths, and (c) building 
strong relationships.  The evaluations are all in a true and false format and they are based on how 
well the competencies are understood.  There are no qualitative questions, such as asking if they 
enjoyed the activities, what they would change, if they felt that it was a safe environment, 
concerns, suggestions, and more.   
Reliability.  
As far as I know, the questionnaire was not based off of a published survey instrument, so 
I do not know if it is considered reliable. I was not privileged to see the results of the 
questionnaires; however, I do think that the training at the beginning of the program year 
provided the participants with a lot of knowledge to be able to answer the checks on learning 
quite adequately.  If the research was repeated under the same conditions, I believe that the same 
results would be produced, because the MRT is taught the same way each time and the 
evaluation was based on the MRT competencies and concepts.  Since this is only the second year 
of the TRP, the evaluation has only been administered two times with a widely varying number 
of participants, so it may be difficult to determine if the results were consistent, each year.  I was 
unable to determine if the evaluation was reliable due to not being able to see the results from the 
2018 and 2019 program years.   
Validity. 
Again, I am not aware of the statistical validity of the evaluation questionnaires, 
including its validity.  However, I believe that the results would have measured how well the 
participants of the TRP understood the competencies and concepts of the MRT (thus producing 
validity).  While I think that the evaluation would be successful at determining whether 
knowledge was gained in the MRT competencies (as the evaluation was planned to do), I believe 
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that the evaluation was missing one important component and that was to determine whether or 
not the participant enjoyed the program.   
Reflection. 
Due to the pandemic, the program year ended much quicker than anticipated. I was really 
hoping to see how the afterschool program, BCGA, IMKP, and TRP intersected and connected 
during my internship, though this was impossible due to the pandemic. However, I did see a 
connection between the importance of developing youths’ resiliency skills in all three PYD 
programs.  The TRP curriculum is still evolving and changing, which I believe is a good thing, as 
healthy PYD programs should be altered based on evaluation feedback.   
Links to Positive Youth Development 
Positive Youth Development is evidenced in the Teen Resilience program through 
various links between the ‘Master Resilience Training’ and the activities that create the 
curriculum, in addition to the supportive relationships, experiences, and environments that 
positive adult role models provide during the program.  The Teen Resilience program provides 
opportunities for youth to engage in hands-on experiential learning activities that enhance their 
knowledge and understanding of the skills and competencies required for resiliency.  Through 
these activities and experiences, the well-being of the youth involved is improved, by helping 
them to gain valuable life skills.  PYD frameworks that are included within the TRP include the 
Thrive Framework, the 40 Developmental Assets, and the Five C’s of Positive Youth 
Development. 
The Thrive Framework  
“A young person may be said to be thriving if he or she is involved over time in such 
healthy, positive relations with his or her community, and on the path to “idealized personhood” 
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(an adult status marked by making culturally valued contributions to self, others, and 
institutions)” (Lerner et al., 2002, p. 5).  The Thrive Framework suggests that a youth can thrive 
with the support of caring adults, and within the context of programs that have been created to 
meet their needs.   When both of these things occur, this supports the development of “sparks”, 
which can help youth to discover their strengths.   
Caring adults. 
 The Thrive framework utilizes the presence and impact of caring supportive adults in 
youths’ lives (Wolpert et al., 2019 & Heck et al., 2010).  Caring supportive adults help youth 
thrive by being good role models, providing positive relationships (emotional support), and 
assisting them with their needs.  I witnessed caring supportive adults helping youth in the TRP 
during the Teen Council and Teen Resilience meetings.  The adults were there to provide aid and 
advice to the youth while the meetings were led by the youth.  There was a licensed school 
psychologist who attended the meetings as a supportive adult, who was very involved in helping 
wherever she could, including attending the events and community service activities, as well.  
There was great parental/guardian participation in the TRP, which was beneficial for the youth 
because it showed them that their family is emotionally supportive.  The parents/guardians 
participated in MRT, as well as attending activities as volunteers and helping all of the youth by 
being positive adult role models.    
Programming is needs-based or needs-led. 
Needs-based, or needs-led, programming provides a continuous focus on the participants’ 
needs.  According to Wolpert et al. (2019), “Needs-led programming is based on meeting the 
need, not diagnosis or severity” (p. 13).  It is important to provide programming based on 
youths’ needs because not everyone has the same need(s).  Youth who participated in the TRP 
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had a common need, which was to gain skills in resiliency; however, the TRP also helped some 
youth to meet their own individual needs.  For example, one youth who lacked confidence to 
speak in front of his peers in group settings, was given a ‘voice’ in the Youth Council meetings, 
and he began to speak up without being asked during the meetings.  This need, to be heard and 
respected by his peers, was met during the youth-led Teen Council meetings, because he started 
to speak and engage with his peers.   
It was evident to me that the TRP was based on the needs of the youth involved mainly 
because the youth led the decision-making process during their meetings to determine what 
activities they would be participating in.  The youth were able to decide how to meet the needs of 
the entire group (which were their own needs).  Youths’ needs were also being met because at 
the beginning of the program, during the MRT, the youth all determined that they had a common 
goal which was a need to learn resiliency skills, which is what the TRP was focused on meeting.  
Sparks. 
Positive experiences happen intentionally and unintentionally and may help youth to 
discover their spark(s) and gain valuable life skills.  According to Scales, Benson, and 
Roehlkepartain (2011), “Sparks are described as a passion for a self-identified interest, skill, or 
capacity that metaphorically lights a fire in an adolescent’s life, providing energy, joy, purpose, 
and direction” (p. 2).  Many times, youth will discover their interests through their own 
unplanned life experiences; however, with the help of caring supportive adults, youth can be 
exposed to more environments and experiences than they would have otherwise.  A positive 
relationship with an adult can help youth to discover sparks, including future careers, hobbies, 
and talents that a youth might be interested in pursuing.  “Thriving is then seen as the 
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combination over time of sparks, and the action that the youth and others take to support, 
develop, and nurture those sparks” (Scales et al., 2011, p. 2).   
All youth have an intrinsic need to find their spark(s).  The TRP offered opportunities 
based on the needs of youth, including helping them to discover their spark(s) (which lead to 
thriving and resiliency) through the various experiential trips, events, and service-learning 
activities that they completed during the program year.  Some of the trips included career 
exploration, which can lead to finding ‘sparks’, such as the trips they took to the animal shelter, a 
manufacturing facility, horseback riding center, and the college tour.  Those involved in the 
summer camp program were also exposed to various settings and environments which could lead 
to discovering sparks or potential career interests.  When it comes to youth thriving, the current 
needs of youth are the focus of caring supportive adults when helping with the TRP.   
The 40 Developmental Assets  
 The Developmental Assets Framework synthesizes research in a number of fields with 
the goal of selecting assets that have been demonstrated to prevent high-risk behavior, enhance 
thriving, or strengthen resilience (Benson et al., 2011).  The Search Institute identified 40 such 
developmental assets.  These assets were identified as the positive supports and strengths that 
young people need in order to succeed (The Developmental Assets Framework, 1997).  The 
more assets youth possess, the more positive outcomes they experience (Scales & Leffert, 1999).  
These 40 developmental assets are divided into two categories: the external assets and the 
internal assets.   
 External assets.  
 The Search Institute’s Developmental Assets include external assets, which are, “The 
supports, opportunities, and relationships young people need across all aspects of their lives” 
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(The Developmental Assets Framework, 1997, p. 1).  The 20 external assets fit into four 
categories: support, empowerment, boundaries and expectations, and constructive use of time 
(Benson et al., 2011).  Participation in the Teen Resilience program contributes to experiencing 
external assets in all four categories.   
Support. 
Support can be provided to youth by their family, adults, neighbors and schools, which 
comes from experiencing positive communication, healthy environments, caring relationships 
and having parental involvement.  “Young people need to be supported by people who love, care 
for, appreciate and respect them” (The Developmental Assets, 1997, p. 2).  The support given to 
the youth in the TRP goes back to the caring supportive adults (parents, school psychologist, and 
child and youth services staff) who helped throughout the program, from attending and helping 
at their planning meetings, to helping them discover sparks, to participating as positive adult role 
models during activities.  It was notable during the TRP that parents’ involvement in the program 
made a big impact on the youth, because the youth were motivated, happy, and well-behaved 
throughout the program.  Having the support of their parents, just by being involved, meant that 
the TRP was valued and so was the youths’ involvement, which was evident to me by the 
youths’ determination to have fun and learn the skills and competencies of resiliency.    
Empowerment. 
Young people need to feel valued and valuable, which happens when youth feel safe and 
respected (The Developmental Assets, 1997).  ‘Service to others’ is one of the 20 external assets 
that contributes to youth feeling empowered.  Youth in the TRP were empowered when they 
contributed to others through their community service and volunteer activities (such as when 
they volunteered to serve water at a marathon in the community last fall and when they served 
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meals to people who were homeless), which made them feel valued.  Empowerment contributes 
to youths’ perception that adults value them; in the TRP, the adults showed that they valued the 
youth by being involved and supportive.     
Boundaries and expectations. 
According to the Search Institute, “Young people need clear rules, consistent 
consequences for breaking rules, and encouragement to do their best” (The Developmental 
Assets, 1997, p.2).  Furthermore, “young people need to know what is expected of them and 
whether activities and behaviors are in bounds and out of bounds” (Scales & Leffert, 1999, p. 1).    
This was evidenced in the structured meetings and expectations that the Teen Council and Teen 
Resiliency group led, because the youth had to follow the expectations set by the TRP, including 
regular attendance at the meetings and planned activities.  For example, a youth who bullies 
another youth or is defiant would be considered out of bounds, which would result in the youth 
being given consequences, including a staff person speaking to the youth’s parents about their 
child’s behavior and the expectations.  A youth who abides by the expectations set by the TRP 
would attend the meetings regularly and would be respectful of others, which is considered in 
bounds or within the guidelines and boundaries set forth by the program and staff.    
Having positive peer and adult role models are part of the boundaries and expectations 
asset, and I witnessed both in the TRP.  For example, the teens involved had an overall positive 
influence on each other during the meetings and activities; for example they encouraged 
everyone to have a voice and those who spoke were kind and respectful to everyone.  In addition, 
the adult role models also modeled positive behavior by not being controlling, and instead 




Constructive use of time. 
Youth in the TRP learned how to use their time constructively through the constructive 
enrichment opportunities that they engaged in, such as the activity planning meetings, the cookie 
door dash for military families, America’s Kids Run, and more. Participating in these activities 
taught the youth the importance of being a part of a team and that choosing to engage in youth 
activities is more beneficial and productive to their future and to the community, than doing 
something else such as staying home and watching television (for example).  A specific asset 
within “constructive use of time” is ‘youth programs’ which refers to youth being involved in 
sports, clubs, organizations, at-school or in the community for three or more hours per week (The 
Developmental Assets Framework, 1997, p.3).  The youth in the TRP spent an average of 15 
hours per month participating in meetings and activities, contributing to the external asset, 
constructive use of time.   
Internal assets.  
Like the 20 external assets, the 20 internal assets are also divided into four categories: 
commitment to learning, positive values, social competencies, and positive identity (Benson et 
al., 2011). According to the Search Institute, the internal assets are, “The personal skills, 
commitments, and values youth need to make good choices, take responsibility for their own 
lives, and be independent and fulfilled” (The Developmental Assets Framework, 1997, p.3).   
The TRP promoted two categories of the internal assets: positive values and social competencies.   
Positive values. 
Developing positive values and principles helps young people to make good choices. The 
TRP supported the development of positive values by helping them to identify their goals and 
motivations. This was done by facilitating open discussions, as well as activities that gave youth 
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a chance to think about themselves, such as keeping a journal throughout the MRT and TRP to 
track their progress, activities/calendar, and goals.  The positive values that were easily detected 
among the youth during the TRP were ‘responsibility’ and ‘caring’.  The program helped the 
youth to develop these assets by setting expectations/boundaries and by assisting them with 
planning activities where they could help others.  Activities where they helped others included 
serving meals to individuals who were homeless and providing a family game night.  The youth 
displayed caring attitudes towards the individuals who were homeless by being helpful and kind 
and were equally so at the family game night.     
Social competencies. 
According to the Search Institute, “Young people need the skills to interact effectively 
with others, to make difficult decisions, and to cope with new situations” (The Developmental 
Assets Framework, 1997, p.4).  Social competencies are very important for developing the 
resiliency competencies, as they both emphasize the importance of learning how to navigate 
difficult situations and how to cope with new situations.  The TRP helped the youth to develop 
social competencies by giving them guidance and opportunities to learn how to ‘resolve conflicts 
peacefully’ through skill building activities.  For example, the activity ‘how to detect icebergs’ 
teaches youth how to know when a conflict or issue is arising, by teaching them the warning 
signs.  Learning the MRT skills taught the youth how to stay calm and collected during adverse 
situations, through role-play and talking about situations and how not to react.  Although social 
competencies were taught during the TRP, I did not get to see these new skills demonstrated by 




How the 5 C’s of PYD are Connected to the 6 MRT Competencies and the 7 Crucial C’s of 
Resilience 
 The 5 C’s of PYD (Lerner et al., 2000) is the main foundation that really pulls together 
the frameworks utilized in the TRP, because it is similar to the 7 Crucial C’s of Resilience 
(Ginsburg & Jablow, 2005), and to the 6 MRT competencies (MRT Version 3.1, 2014). In 
comparing these three frameworks, there is considerable overlap in terms of what competencies 
the youth should achieve.  Specifically, there are three competencies that overlap across all three 
frameworks, including competence (also labeled as mental agility), character, and connection.  
The term “mental agility” may not seem to be the same as “competence” but the definitions are 
similar (see below).  Therefore, I believe these are very close, even though they are labeled 
differently.  Table 1 indicates the competencies for each of the three frameworks, and the gray 
columns indicate where there is overlap.  
Table 1. Three PYD Frameworks Support Similar Competencies 
 Competencies 
5 C’s of 
PYD 
Competence Confidence Caring Character Connection   
7 C’s of 
Resilience 
Competence Confidence Caring Character Connection  Coping Control 

















 Competence is defined as a, “Positive view of one’s actions in specific areas including 
social (interpersonal skills), academic (school grades), cognitive (decision-making), and 
vocational (career explorations)” (Bowers et al., 2010, p. 2). The definition of mental agility in the 
MRT competence is to think flexibly, accurately, and thoroughly; take other perspectives; identify 
and understand problems; and be willing to try new strategies. The MRT competency, mental 
agility, is very similar in nature to competence, as both involve good decision-making and 
interpersonal skills. It is unsurprising that competence is evidenced in all three frameworks 
because it is a very importance competency, or outcome, for youth to have.  Youth who develop 
competence utilize their cognitive/mental abilities to enhance their lives and to successfully 
transition into adulthood. 
 The TRP provided support and guidance for youth to utilize their cognitive abilities to 
engage with each other appropriately (interpersonal skills) during meetings and outings by creating 
opportunities for them to work together and communicate, such as during the activity planning 
process and team building activities.  The TRP also enhanced youths’ decision-making skills by 
supporting logical thinking when planning activities, such as when they started to plan to jump in 
a bounce house as one of their team-building activities (which is not a team building activity and 
they discovered that).   
Character.  
 Strength of character is another competency that all three frameworks share.  The 
competency “character” refers to “Respect for societal and cultural rules, possession of standards 
for correct behaviors, a sense of right and wrong (morality), and integrity” (Bowers et al., 2010, 
p. 2).  It is important for youth to develop a sense of character because respect is an attribute held 
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by individuals who are successful in adulthood.  This is a broad competency, as it can be respect 
for your community/state/country’s rules and a sense of morality to know what is right and what 
is wrong. This helps to keep people out of trouble throughout their lives, even into adulthood, 
and helps to guide their decision-making.  Those who do not follow the law and do not have a 
sense of morals or integrity could end up jobless, lawless, and fearless, which are not attributes 
supported in a positive youth development program.   
 The TRP helps develop strength of character among youth by helping them develop a 
sense of what’s right and wrong (morality).  This concept is taught to the youth when learning 
MRT skills.  One of the MRT skills that applies here is called ATC, where youth learn to identify 
their thoughts about an activating event and the consequences of those thoughts.  Unfortunately, 
I did not get to see the youth deploy this skill first-hand.  
Connection. 
The definition of the competency connection is, “Positive bonds with people and 
institutions that are reflected in bidirectional exchanges between the individual and peers, family, 
school, and community in which both parties contribute to the relationship” (Bowers et al., 2010, 
p. 2).  Connection is about the meaningful relationships that youth have with others, including 
their peers, family and adults.  It is important for youth to feel connection in order to feel as 
though they belong.  Belonging is felt when a youth connects with others and feels like they are 
part of a bigger picture.  According to Pierson (2013), kids need to have a connection 
(relationship) with a person in order to learn.  A connection is like having a bond with someone, 
which does help youth to learn, because youth will listen to people who are interesting, who they 
care about, who they admire or who they trust.   
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 Connection is evidenced across all three frameworks as an important competency for 
youth.  The youth developed a connection with the adults who helped guide them during the 
TRP, as well as with their parents and peers.  The connections really showed through during the 
family game night that the youth planned, because the youth were working together to provide a 
fun event and they were having fun playing games with their family members.  The adults (staff, 
MRT trainers, and the school psychologist) who helped the youth during the planning process 
and at the activities, developed a connection with the youth that was evident by the open 
conversations that the youth were willing to have and by the smiles and laughter during the 
meetings and activities.  Ultimately, youth need to have connections in order to become resilient, 
because they need supportive caring relationships in order to learn and grow.   
Conclusion  
I completed my internship with the Child and Youth Services division on a military base 
in the Midwest, to learn about how/if positive youth development theory and the resiliency 
framework were supported and evidenced in their youth programs.  My main tasks were to attend 
bi-weekly meetings with the Teen Council and Teen Resiliency group; to assist with planning the 
Teen Lock-In; to learn about the MRT program; to plan and develop learning activities for 
youth; and to familiarize myself with the Teen Resiliency program.   I was successful at 
completing the tasks and accomplishing my goal.   
Limitations  
 The main limitation that I encountered during my internship was due to the coronavirus 
pandemic, that began in March of 2020.  Due to the pandemic starting in late March, the TRP 
cancelled all meetings, activities, and events until further notice.  The next limitation was that it 
was only the second year that the TRP had taken place, which made it difficult to compare and 
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contrast program years to find out what works and what does not (such as whether or not the 
youth learned about resiliency and what from that training specifically helped them).  In this 
regard, the evaluation of the program had only been completed for one year and in addition to 
that I was not privileged to see the results of the evaluation. Lastly, since the program was 
funded by grant dollars, the grant only lasts three years so funding will be an issue in the future.   
Future Directions 
 If I were to continue working with this program, I would re-design the program 
evaluation to include both qualitative and quantitative measures that would determine if the 
program was successful. Ideally, I would find an instrument that was valid and reliable and could 
capture both qualitative and quantitative data.  The program evaluation would benefit by having 
more questions to determine whether or not the TRP was fun, whether or not they felt 
comfortable in the environment, were they making friends, would they participate again, what 
changes could be made, etc.  It is difficult to measure impact without a strong evaluation tool.   
 Additionally, if I were to continue working with the TRP I would also start to look at 
ways to gain more solid funding of the TRP.  This could possibly be achieved by presenting 
information about the program and its success to the Senior Commander and requesting funding 
so that the program could continue.  Other ways to gain funding may be to partner with the 4-H 
Illinois Military Kids program to see if they would be able to help fund half of the program.  
There are always grants but, of course, grants run out eventually.  The program may also be able 
to fund itself through fundraising or increased program fees for the activities.   
Despite the limitations, the TRP was a PYD program that I enjoyed helping with and I 
would continue with in the future.  Various PYD frameworks were evidenced in the program and 
the youth who participated were learning resiliency skills and competencies to use for a lifetime.  
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Positive Youth Development is made up of positive experiences, relationships, and 
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